(In this article 1 offer for comsideration certain v1€ws O English in education
ot the University Lntrance and Higher School C erti ficate level in C evlon. In
so far as a general i ntention mav be discerned behind the syilabus and questions
in the examination, 1 is that of the Departnient of English as a whole. Bt
for the particilar interpretation of that hur pose presented here, I must hold

myself solely responsible).

N the absence of a satisfactory substitute for examinations as a method
of controlling and testing education, the best that can be domne is to
contrive a syllabus which should serve ds fully as possible the ends of

education. What these ends are, it is not easy 10 describe in general terms

without sounding vague and pedantic; 1t1s better to let them define themselves

s relation to the particular syllabus under discussion. One point may be

made at the outset. Fducation must be a process which includes the training

to understand and judge the environment. AR education that conceives
seriously its function in the modern world will, then, train awareness (a) of
the general process of civilization . . . and (b) of the immediate environment,

physical and intellectual—the ways ‘1 which it tends to affect taste, habit,
preconception, attitude to life and quality of living . . . acritical habit must be
systematically inculcated.”  (Culture and Environment—The Training of
Critical Awareness, by F. K. I eavis and D. Thonipson, p. 4-5).

The examination consists of two papers, one on Prescribed ‘lTexts and thce
other on General English.  The latter title was selected because of its elasticity.

As the Syllabus for 1943 says:
. “« The paper will contain passages of prose and verse for criticism. Candidates
may also be required to write an essay on a literary subject and to answet questions

relating to their general reading. This paper 1S intended to test the candidate’s
abilitv to read sensitively and intelligently, whether it 1s a newspaper, advertisement,
poem or novel he is dealing with, and to eXpress himself efficiently. Candidates will

be expected to have some knowledge of the way in which language works and the
various purposes for which it is used ; to be able to Aistinguish between different kinds
of writing and to determine the aims, methods, sensibility and skilfulness of a writer

by examining the way in which he uses language.”
The relation of this paper to the one on Prescribed Texts1s close. Itisintended
_pattly to help the student to acquire the technique of reading needed for
dealing with the prescribed texts, and beyond that it emph asizes the connexion
between reading well and writing well and the relation of these skills to general
intelligence and sensibility, and the adequacy of one's response to the
difficult and complex conditions of modern living.
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EDUCATION AND THE ENGLISH SYLLABUS
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_.__ 1 this point of view Julius Caesar is a more suitable play for a boy or girl
k6 than Macbeth. 1t is possible at this age to read Macdeth with enjoyment
n_ it will hardly be a literary interest ; more benefit could be derived from
Riss complex play like Julius Caesar or King John or Romeo and Julret. It
Buecessary, however, to remember that different levels of response are possible
e condemning a prescribed text as being too difficult. Within limits
£ n e is an advantage in prescribing texts to which a wide range of reactions
,.ﬁemm:u_m

ai The syllabus includes a small number of contemporary poems. This
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"EShould not need explanation. ‘‘ To initiate into the idea of living tradition

...fﬁunmvﬁ in relation to the present is hardly possible. An addiction to literature

R $hat does not go with an interest in the literature of to-day, and some measure

Ny ofintelligence about it, goes with the academicidea of tradition—traditionalism,

%" that is, in the bad sense.” (F. R. Leavis, How to Teach Reading).
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% ' The questions set on these books must be of such a kind as will give both
¥ students and teachers theright orientation. Questions of the type ¢ Write
an appreciation of ...’ are aseasy to set asto answer ; they involve no knowledge
. in the asking; and can be answered with no first-hand knowledge of the text.
~ Questions which merely solicit facts about the texts are, of course, a gift to
*  the crammer and the coach. The best type of question is that which itself
- ﬁm_mnm a criticism and asks the candidate to confirm or refute it from the
evidence of his own reading. A question such as that set at the December,
. 1046, examination : ‘‘‘Herbert is a sincere and sensitive poet and an accom-
~ plished artist.” Discuss’’ does not merely ask for facts, though it certainly
demands a knowledge of the text; it requires, at a certain level, a critical
approach and some skill in the selection and arrangement of material.

Such questions are intended to encourage a fresh and direct response to
the text. It is the business of the teacher to try to get this response, and
teaching literature, if it has any meaning, is training the reader to be able to
mﬁm_nm this response. The result of consulting literary histories or critical essays

~ at an early stage in the study of the text is the substitution of the historian’s
. orcrtic’s version for the original, or the uncritical acceptance of a view which,
... even if it is correct, must be worked out for oneself to be valuable. Notes are
x_” ;;._*.,.._,.mﬁm,s_ more dangerous ; they are guzzled as examination fodder, and thrown
.« up.in the exam, no matter how little they have to do with the question. The
F Is there any
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. m&&ﬂgnaﬁon 1s regarded as a test of memory, not of intelligence.
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x,.r _gm.ﬁ. all ﬂmm establishes in the priority of practical criticism ; the training
wnﬁnhnw&bm capacity must precede all other studies.
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the question ‘is this a good poem?’ is related to the question ‘ what is Poetry ?'2
As Eliot says, ““ . . . criticism is that department of thought which either seeks
to find out what poetry is, what its use is, what desires it satisfies, why it is
written and why read, or recited ; or which, making some conscious or un-
conscious assumption that we do know these things, assesses actual poetry.’”

(Introduction to 7he Use Of Poetry And The Use of Criticism)

Criticism must be distinguished from ° appreciation ’ in the sense of the
kind of understanding that is intuitive and undisciplined, an account of the
personal feelings of the reader about the literary product. Criticism is the

~attempt to bring to consciousness and make specific the response to the total
organization of the work of art by the analysis of its local and particulareffects,
and in that process the response itself becomes more delicate and complete.
But this is different from a description of the effect of the art-work upon the
reader. In a critical analysis the cffects on the reader can only be discussed
In terms of the object, the poem or other literary work. The poem 1tself is
something created or re-created, when we are responding appropriately to the

works on the page.

" What we call analysis is, of course, a constructive or creative process. It is
a more deliberate following-through of that process of creation in response to the
poet’s words which reading is. It is a re-creation in which, bv a considering attentive-

IESS, we ensure a more than ordinary faithfulness and completeness.” (Leavis,
p. 70).

In analysing the poem, or what is created in us as readers, it is only the words
that we can point to—their quality, the patterns they make, the tropes and
images, the rhythm, the dlrangement i lines. This is what Joyce meant
when he said that “ The critic s he who is able by means of the signs which
the artist affords to approach the temper which has made the work and to see
what is well done therein and what it signifies.” Tt is in this sense that criticism
is the study of technique and ““ the only useful criticism must be technical.”’
Here technique is the expression of the poet’s sensibility and it cannot be
studied and judged apart from the mmsmmwmmq 1t expresses. Style is ““ really
a4 way of looking at things, or of experiencing things.” Obviously this has
nothing to do with the conception of style as something applied from the out-
side, or with the technical apparatus the student is provided with in such
primers as Lamborn’s ° Rudiments of Criticism.’3

Can criticism be precise and systematic ? s it not true that *“ taste after
all is relative ?”’  What becomes of * differences of taste 7 If thereis a precise
value to be attached to a work of art, how can one account for the different

valuations set on the same work by different ages and by good critics in the
same period ?

2 To test this kind of knowledge, ‘ Candidates may also be required to write an
€Ssay on a literary subject.’

3. John Crowe Ransom gives an mskmmwmwﬂumu and amusing, account of the errors into

which this kind of ' technical critic ’ falls in the essay entitled ° The Poet as Woman *
in The Worid’s Body,

IO
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and ‘ the technical critics (who count the syllables, list the tropes, work out
rhyme-schemes) have all but disappeared. Few took refuge in paraphrase,

and few regarded poetry as ‘ fine sentiments in fine language.’

The comments on the prose passage showed that little attention had been
given to the uses ot this medium. Many, especially those who could not write
grammatically themselves, pounced on the errors in grammar and proceeded
to condemn the author (identifying him with his creations) as illiterate. But
here, too, there were good answers, and signs in others of careful reading, and
of an appreciation of what was required. On the whole, the prose passage

was a better test of general intelligence : it afforded the merely verbal critics
an opportuntty of displaying themselves.

On a Dead Child.

Pertect little body, without fault or stain on thee,

With promise of strength and manhood full and fair !
Thonugh cold and stark and bare,

The bloom and the charm of life doth awhile remain on thee.

Thy mother’s treasure wert thou ;—alas ! no longer
To visit her heart with wondrous joy ; to be
Thy father’s pride ;-—ah, he

Must gather his faith together, and his strength make stronger.

To me, as I move thee now in the last duty,
Dost thou with a turn or gesture anon respond ;
Startling my fancv fond
With a chance attitude of the head, a freak of beauty.

Thy hand clasps, as "twas wont, my finger, and holds it

But the grasp is the clasp of Death, heartbreaking and stiff ;
Yet feels to my hand as if

"Twas still thy will, thy pleasure and trust that enfolds it.

>0 I lay thee there, thy sunken eyelids closing,—
Go lie thou there in thy coffin, thy last little bed '—
Propping thy wise, sad head,
Thy firm, pale hands across thy chest disposing.

So quiet ! doth the change content thee ?—Death, whither hath he taken thee ?
To a world, do I think, that Emam the disaster of this ?
The vision of which I miss,

Who weep for the body, and wish but to warm thee and awaken thee ?

Ah ! little at best can all our hopes avail us
To lift this sorrow, or cheer us, when in the dark,
Unwilling, alone we embark
And the things we have seen and have known and have heard of, fail us.

Death 1s a common occurrence, and we associate with it a certain pattern
of behaviour, a set of tendencies to behave in a certain way, to teel certain
emotions and to think certain thoughts. Yet the fact of death comes home
differently to each one of us according to the particular occasion, our upbringing

12
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and our nature. Few, even of those who have the ability, make the effort to
clarify this (or any other) experience, to look at it with detachment, as one
inspects an object, to analyse it and place it in relation to other experiences.
Our thoughts and feeling are vague and unorganized ; they tend to escape
from the precise occasion into generalizations. Such emotional experiences
are also the material of the literary artist. But while our experiences remain
disparate and unorganized, the artist because he 1s more sensitive, and because
of his greater awareness and receptivity, is compelled to give order and mrmw.m
to his experiences—in the case of the literary artist, through words. | " He 18
the point at which the crowth of the mind shows itself.” (1. A. Richards),
or in the words of Joyece *“ The poet is the intense centre of the life of his age.”

The good poet does not describe his feclings or make general statements.
Ideas and emotions are abstract and general ; poetry is concrete, it furnishes
us not with generalizations but with particular instances. Poetry ﬁwmm.mﬁm
thoughts and feelings “ by a statement of events in human action or objects
in the external world.” (Eliot). That the experience is objectified means
that the poet has given form to his feelings and thoughts, 3&5@ a specific
situation, an ‘‘ objective correlative ” for his experience.

The basis of this poem is a common, even commonplace general 1dea ; ms.m._
yet an important idea. A poet may imagine he has experienced it freshly, in
a new way, but may in reality be reacting merely to the idea or situation 1n
the abstract ; his thoughts and feelings may be the general ones that are con-
nected in our minds with the idea of death, especially the deaths of children.
The particular death may be only an occasion for giving vent to these pre-
conceived and ready-made ideas. Or the poet may really have had an
individual experience but have failed to create it in words. In either case
the result would be a bad poem.

A reader may fail in his judgment of a poem because he is responding to
the idea or situation in the abstract (here to the ‘ poetical ’ treatment ot death),
and not to the poem in its particularity ; the poem may automatically release
in him ‘ fixed conventionalized reactions’ or ‘stock-responses;  or he may
attend to the poem but misconstrue 1it.

It is not possible to decide whether a poem is good or bad by * the :m.g
of nature ’; it requires intelligent and trained attention to the materials of which
poem is composed. At the level requived here, no more is asked for than the
ability to read attentively and intelhgently, and this supposes some knowledge
of what poetry is and how 1t works, and some experience of fairly obviously
good and bad poems:; that is tosay, some elementary work in practical oEﬁQm.:ﬁ
discussion—-work on a variety of examples, designed to train reading capacity
and to give the reader a growing confidence in his ability to discriminate. He

3



UNIVERSITY OF CEYLON REVIEW
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selection of detail Zﬁw mwﬁm. by the fictions and inventions of the poet, hi
of images, the &mmo 5% rical structure, the tropes, images and ooggsmm 1S
poem rwm_wmms o n, idiom and verbal play--—all, in short, out of which Mmm
fotal organic struct up, hm; as separable elements but as integral part X
| ure which the poem is. I parts of the

A .r. _I _ ~ _ i _.ﬂ - m

mozoﬁim points :—(a) T .

: he feelings su
(b)Y The . ggested to the poet by th :
megomosﬂomwﬁwm owzonﬁm .&mgz In the poet’s Qmmﬁgma@o% Em%ﬁrmwpw “ n:u_“._,E.
_ ' the rhythm in supporting and stressing the poet’s Ewms?m o e
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ot be high. Candidates werc asked to define
which of course involved considering whether
ey were practically told that the right way
fforded by the poet, 1n particular the use
asked to say how valuable the feeling
outside the experience of readers
ding whether this'is a good,

The level required could n

the feelings were appropriate, and th
to decide this was 10 read the signs a

of detail and the rhythm. They were not

was——questions of relative value are obviously

of this age—but the analysis would involve decl

that 1s to say, successful, poem.
who were able, at thas

subject, and to define
d the function of the details an

level, to recognise the

reasonably well the kind
d the rhythm

There were candidates

difficulties and dangers of the
of feelings suggested to the poet, an

in the poem.

(In the following mﬁamoﬁm_?oﬁ the ans
divide the extracts, roughly,

pts from the answers of eleven di
gs, his selection and use of detal
7 candidates on the rhythm

[

didate appear in different group
The groups A, B, D represent the work

s of unsatisfactory, poor ol bad reading.
It is unnecessary to distinguish

wers of candidates the prefixed
into groups. Yor example,
fferent candidates dealing
}s, phrasing, etc. B1 to
of the poem. Where
s, he 18 identified

letters are used to
AT to ATI arc excer
with the poet’s feelin
B7 are the comments of
quotations from the same can
by a double letter, thus : Bz (A3).
of good readers ; k 1o H arc example
T have used italics wherever they seem helptul.

the few cases where the ‘talics are the candidates).
er regret that runs throughout the poem .

Nowhere does the sorrow diffuse out 1nto
to sentiment (he

in the line.

Ar. There1s a tremendous and bitt

erstatement).
The emotion does not turn

oes note a certain suggestion of this
little bed * which has too much assocl
little, little, Little grave.’

ntimentality 1S
Richard

(This critic 1s given to ov
generalized exXpression.

means ¢ sentimentality ), though one d

‘ Go lie thou there v thy coffin, thy last
and evocative echo of Richard IDU’s self-pitying " a

(The candidate’s association ot ‘ittle ’ in this context with se
mainly a private one, his reading is infl enced by his recollection of the line 1n

ITY.
The poem oOpens directly

vagueness or
afive

without any expression of sorrow or griet.

without fault or stain on thee.’

It brings out i 4 sudden contrast the

‘ Body " has simultaneously the meaning of being a COrpse
trates within it a certain Lssociative suggestion of physical
‘ perfect’ and ¢ without fault or stain = . Throughout

maintained by the detailed description of the dead
e the initial contrast of death and life, present,

¢ Perfect little body,

The use of the word body is remarkable.

whole essence of the poem.

and secondly ‘ body ' concen
loveliness, strengthened DY

the poem this contrast is skilfully
boy—ifor each detail serves to emphasiz

together in the boy—
¢ Promise of strength and manhood full

and farr

Though cold and stark and bare.
L5
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The way in which the feeling is related to this contrast is noted by most
of the good readers : | |

A2. The three words ‘ cold ’ and ‘ stark ’ and ‘ bare ’ portray the horror of death
and this is heightened by juxtaposing the idea of the fullness and richness of life 1n
the next line: ‘ The bloom and the charm of life.’

A3 connects this contrast with the dramatic situation:

In this poem the use of concrete detail serves to make the picture more realistic.
The poet represents the picture as if he were actualily looking on the dead child. This
adds poignance to the scene for we are made lo see the presence of death amid the bloom

of life.
It makes us think that the poet 1s describing the picture and his feelings as they
come to him. We see him watching as all this passes inside his heart.

A4. The word cold not only suggests the sensation of cold touch but also coid
in the sense of unresponsive,

A1 provides us with a starting-point for considering some interesting

comments on the significance of certain words and details.

In stanza 3 the boy, for a sudden instant, seems to come alive under his hands . .
‘Startling my fancy fond.” He is startled by the sudden experiencing of the two
seemingly contvadictory emotions. Here the word fond is used with unusually brilliant
precision. First it suggests his affection, his love for the dead chid, in the modern
usage of the word ‘ fond,” while simultaneously ‘ fond ' in the sense in which 1t was
used in the 17th century means ‘ foolish.’

This candidate has noted here one of the most striking characteristics of
the poem : the poet’s Tone—his attitude toward his subject. The poet 1s
conscrous of the impulse to give wav to his teeling, there 1s a fine, grave

restraint with which the poet sees this:

A3 comments : In ‘fancy fond ' the poet suggests both the foolishness of his
imagination as well as his love for the child.

On ‘ a freak of beauty ’ A1 notes : Freak 1s of special interest here——1t 1s a word

which though meaning ‘ different from the normal '’ is generally used in connexion with

disfigurement and deformity. Now it is used unusually, ‘ a freak of beauty ’ and thus
the contrast of the dead child being so lovely i1s maintained.

In stanza 4, A1 sees the impulse ‘“‘toward sentimental indulgence ”” and
the way 1in which 1t i1s controlled : ’

‘ Thy hand clasps, as 'twas wont, my finger, and holds it : ’

This seems to veer dangerously toward sentimental indulgence in the ‘ as ’'twas
wont,” until the harsh statement which follows in its tremendous poignancy of grief,
corrects the view.—

" But the grasp is the clasp of Death, heartbreaking and stiff.’

Here . . . the grasp of the child’s hand, full of evocative and affectionate memories,
as the previous line conveys, becomes suddenly to him the hard grasp of Death.

As. The ideas conveyed to the poet are that in that little handclasp of the dead
child are confidence and joy—the thought that the child clasps the poet’s hands of his
own accord. Death seems to the poet something ° stiff and heartbreaking ’, and the
feeling 1s one of great grief at this death.

A6. The familiar reference to a child grasping a finger does much to bring the
dead child close. |

A3 brings out the effect of the rhythmical arrangement :

In ' But the grésp is the clasp of Déath,” we get another example of rhythm well
used. The anapaests in ‘ but the grasp ’ and ‘ is the cldsp ' emphasize ‘ grasp ' and
“clasp ’; so does the functional internal rhyme. These anapaests with their fast

movement are followed by an iamb, ' of Déath.” It gives a great emphasis to * Death’
and creates an impression of finahty.
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ecling, was noted by

The * sense of finality,” so strong an element in the i

others : thy last little bed expresses the poet’s

| ] ] u _ H
m '

1 ’ ﬂ. H -.FH-.—U . \Hrwm
Aw.—...U.@ word Nnﬁms mw{mm a sensc of %—Humw.:..w.{- m... mmﬂmi.u@ of irrecove mﬂu_m. u.
mhﬁmnﬂ + . s ._._ _n | I , .—. |

word gives emphasis. he extreme fondness of feeling. His repetition

is attached to 1t. Ny *
Three other comments are worth quoting

A7. ‘ Go lie thou there in thy cothn,

or their evidence of careful

ess for the child ; it 1s
evs his 1nnocence,
| ¢ image of

reading : .
° ‘0. The use of the word little conveys a feeling %ﬂmmmscoi
mmﬁo of a child’s weakness ; while the rest o .+ using the concret
mcmmﬁwosﬁ fault or stain on thee. Here we find the poet using
w1

. i ‘ lity of innocence.
stain to convey the abstrat? 408 = his faith is broken and scattered.

» tocethey shows that h . .l together’
ATo. ‘_,H_,,rr, Eoﬁw ﬁMWmﬁ be given credit for the phrase mmﬁﬁma mﬁ.ﬂmrmmﬁw 08
Arr. the oS death had shattered the father’'s 1aith.

(L o .E_m
which implies that the chi . | e most
An experienced reader would probably pick out the rhythm

: izat f the poem. 1t 18 in tune with ﬁ.rm
wwmimoﬂﬂ M«MHHHowwmgm:mwm@“mwﬁ%%o o&mma %EP E&.- of mmio.zw and @Emm
mood of in Hﬁ - ries the shifts of thought and the flow of m.mm::mm, gwo.%m q
Mﬂmmw HMMMW. elaborate pattern and rich texture of the stanzas, with the WMMM,WMMW o
oh&“n,_mﬁo speech. 1tis due to the absorbing onmM om ﬁww HMMMWH% Mw trical
attention 1S never distracted from the thoughts an ._. - N& rich effects of
structure, or the {on inspection) elaborate end-thymes 2

: : the feminine
Alliteration, assonance and internal rhyming. The elegiac eftect 9.. O the
: . frst and fourth lines of the stanza, and the prommeiit 1
- Fven the use of the biblical or liturgica

cral effect of ritual created predominantly

rhymes in the .
short third line, work unobtrusively.

“thee,” * dost,” etc., goes with a gen

by the rhythm.
Many candidates recognised the

. R t apt to
this @Oww. Though each stanza has a pattern of enclosed rhvmes, this 18 almost ap
I.

. . o 1] hich 1s maﬁ_o%ma
: tes. The speaking idiom whiCh &5
: the speech rhyvthm ao.ua:,_.m : : iacy of feeling :
,UM ﬁmoﬁmmﬁmﬂwm womaﬁm?ﬂmm it a certain sincerity and Hgﬁoﬂﬁhwﬁm:mwg. mﬂr@ broken
: ines out the doubt an . L eculiar
H.Wv&% " w,ﬁ MWMMW mmﬂmmm m%mwmwmﬁ occurrence of rum-on lines gives the poem 2 P
mind. u

mﬁoqdrézuiswwn& c:wmm&mmno? £ th Qw. mwﬂmﬂmm.m?mm
e 2nd line o
‘hose analysis of the rhythm ol the znd 45

B2 (A3), whos y mEmmﬁdmmE

been quoted notes the stressing of mmmrﬁ&wﬁﬂm ad)¢
h c6ld and stark a . | .

R es the impression that the poet 18 ma&m:% ﬂ,_MMM

he s5th stanza the accented syllables Tollowill

- ; mmswﬁm. as 11
emphasis to their m .,
& P gives us,-when

quality and importance of the thythm in

« .. The repeated ‘and’ also giv )
qualities as they occur to him . . .1n

ter each, addin : ,
- | e other make us pause after each « G quiet b
wﬂmmﬂmﬁmmﬁwﬁwmwm& ' and ¢ firm, pale hands. The pause afier S

. . ] f the poet amazed. ;
we take it in connection with the meaning, an 1mpression of P
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- Here 1s an interesting comment on the effect of the placing of "Unwilling”’ . father to round off the verse. * Thy mother’s treasuve’, ' wondrous joy '—one could

in the last stanza : hardly employ more hackneyed phrases . . . even if one tried . ..

.. . when in the dark,
Unwilling, alone we embark.
Andthe things we have seen and have known

“—W . HWP ni .. .. j_.. .. . .
. E.h@m %:.W.w ooEEmm#mﬁGBEEEWHuﬁomsgmmbm:mo_”opﬁ groping and hesitating

B4 makes a good, effort t : .
ﬁ o follow the f TR . .
The coop | | HEA?EEE efiects mn stanzasy-6: +nd have heard of, fail us (1)
pPoet s SotTow seems to choke him, for this verse comes jerkily ;
Thy hand clasps, as 'twas wont, my finger, and hold it : The last line is a particularly choice morsel of platitude.
But the grasp is the clasp of Death, heartbreaki .
: Y , eaking and stiff; . . . and the rise in t : RPN , :
m_ﬁa rMM.H&UE,wwEm seems to express the climax of sorrow. Slow rhythm WOMmMMH.G Here is a more moderate criticism of stanza 2 :
Mmzm b@ ﬂmamﬁm i.¢. stanza). The next verse, as 1t describes the poet’s actions on ﬂrm A7. He refers to the child as the “wother's treasuve 't it is a rather common and
ﬂm?m.,lrw%m .wwm MW oﬂmﬂ metre (he fneans | Epuxnru.g ') suggesting resignation. The next hackneyed image used without much precision. The poet mourns over the fact that
ythm shows that the poet is not resigned. The questions are quick to the _ the child can no longer be his mother’s wondrous joy ', a vague and blurred 1mage

ear and In contrast ‘ So quiet I’ and ‘ Death ’ are decidedly slow-moving.

B3 remarks that—

again, nor his ‘ father's pride.
The objection to ‘ mother’s treasure * and ¢ father’s pride ’ is that they are

o perception of the feelings of the writer, that : : ; . r. But
M@_ esevves the poem from any possibility of being banal, is the H..\\Q:hmﬁ . S e cliches : when considered apart from their context in gw poem, they Ja
And ,ww here— . g the context gives them wmﬁﬁoimiﬁ% (they are used deliberately by the poet),
Must gather his faith together and his strength make stronger . . f feeli Bs (who has already
The effect . . - and the rhythm assimilates them to the flow ot teeling. S \W
m ffec Hmﬁ one of contemplative dehberation, succeeding as it does to the | . f the rhvth V savs of stanza 2 :
W@ ﬂﬂwﬂwmm ﬁ@ ﬁ.rm treasure " and ‘ pride.” Or here, again, with the pauses and the been @Soﬁm& on the function o e rhythm \Y :
esitations, it is almost a slow monody of pain. Now there is in the reference to ‘mother’s treasure, and ‘father’s pride’ and
But the grasp is the clasp of Death, heartbreaking and stiff especially owing to the presence of the alas!” a certain danger of sentimentality—
“Tw WHMWMW to HJ\_, hand as if ﬁﬂowmd_% because of the commonplace nature of the sentiments expressed. But, Woﬁ.-
T t m > H. y Wil } ever, one is prevented from the necessity for that conclusion by fthe woxnﬁ&m &w“ai
. LWO stanzas in this poem scem to offer some support to the unsympathetic which the poet employs, and which point certainly to the poet having definitely
eader, whom the subject has put on his guard, and who hastily concludes experienced something intensely.
that the poem is a * wail of pity and sympathy indulged in.” Even @Eg g00d | B6(A8). The difference in metre in the second verse helps to mmomﬂﬁ:mﬁmﬁﬁwm%oww,m
Mmmmoﬁm are made uncomfortable by them and only a few are able to see that feeling at the death ot the mEE.w ﬂwmmmﬁw mwﬁmmﬁ __meorMmmMM Mmowwowwmmmwmﬁﬂm mwa omm
ose features whi T . : . : lacing of the word ¢ alas ! and by the exclamational = a |
successill nA.E_ .Nor seem to be OE@OSOS@.UE when viewed in isolation are me :Mm. occupying a place of emphasis. The slightly discordant rhythm of this dnﬁmm
and not-t %@mmLEH ated to the tone and %mmrsm of the pocIn. The mﬁm@mnwoﬂm expresses the poet’s troubled state of mind.
ot-to-be-c ; _ ,, . e’ 3
aught out readers have a good time at the expense of the poet : Many candidates, good and bad, noted the tendency to philosophise " 1
Hi. The whole treatment of the theme is i . .
_ . . s the wusual lachrymose stvle which is . e
Mozyzmwosq Lmo_mv often in ﬁ._m. obituary columns of the Ceylon Umwm% News. The poet the last stanza: .
c¢els that this 1s an occasion for the display of sorrow and he commences to give vent 1 of th =
wM%HWMmm:zmm_ by an unstinted use of marks of exclamation—* alas | no longer * | C1. The last verse seems to be the moral o e poem.
ES__#% Mm:mmm ..., and mw on... Andin the end he tries to strike a moral tone of the Cz. Right up to the beginning of the last verse the poet keeps steady and even,
H2. Th t st . . but having come to this he breaks off trying to moralize . . . “Ah q&.m at ,U.mmﬁ can our
nstant .mmm rowwwx& M%Wzmm 1S Wwaams_bwﬂ cheap and artificial. I cannot for one hopes avail us ...” and plunges head foremost into an abyss of Tennysonian philosophy.
| - ONE Whole stanza has been devoted to portray the grief of the | | | . .
WW&MW&WWM& wbwﬁ too 1n a manner that savours too strongly of a cheap ?ﬁm%ﬁ oration. It is the rhythm predominantly that makes us feel the thoughts 1n this
owner S treasuve . .. wondrous joy ' is a very unsatisfactory and far too lone a m@m. , i1t st . f st | orth
it . u s oty : 1 - ude. The distribution of stresses 1S w
Wﬁwﬂom. Wondrous Joy has biblical associations and ‘ mother’s treasure ’ wm.m cheap stanza as a strongly @mwmoﬂﬁ w ive burden through
mmmuwﬁu mbm érmm.ooggsmm with the father's grief, again exaggerated, serves to produce .Doﬁﬂm : _._M—S the second line one feels the sense of an oppressive GH,. €1l | 4
¢cling of repulsion on the part of the reader. Every line is a mournful wail. Indeed the wgmmm called up _u% the Tmm&.\ﬂ% accented verb h N@@ J the H&mowﬂm of * Un-

it 1s sickening . . : b bri
willipe, alone’ is very effective ; the movement of the last line, which brings

The last stanza is positively ridi ; : : . |
> . S y ridiculous. ‘ To lift this . . . dark ’ is a sonorous . : C s , : : 2t
WMMWMM& The last line has been used in countless sermons and should never have been one with a slight shock to * fail us. In this last line the rhythm wm_mmwm_ﬁm th
H3 | All the . . . it is all of a piece—the hopeless wanness is to continue—-when the ‘ fail’ comes
tedious in the extrome lonal counters are juggled with a conformity which is as a little surprise : although the meaning needs 1t, 1t comes through as some-
with ﬁw,ym ~ € wx reme. (Quotes stanza 2).—the pious sentiment of motherly love. P ’
ove of the father thrown in for welghtage, and a pat ‘on the shoulder to the Z.Lhm Sbmwﬁmo\nma.
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Perhaps the following ooﬂzﬁma 15 an attempt to describe this effect of the

last 1 concentraton required of them. Having glanced through the poem, they
ast line : _

proceeded to produce a highly imaginary version of it in prose. Finally there
were quite a number who showed signs of ability and interest but had received

: ﬁ . istance, or the wrong kind of training.
And the things we have séen and have knéwn and have héard of, f4il us. little assistan 5

But there is a slight alteration when it comes to the last stress, when the stress falls This candidate 18 Tm:,mﬂ.ﬂ literate :
o falland brings the poem to a successful end. | 1. He delves his mind on to the heights the child would have @ﬁ.mu._zmg. on
u.mmhzmm manhood . . . ‘ Bloom ' suggests effectively the tenderness, puerility, the
ke strange memories to the reader : The days of our
‘a4 freak of beauty ' suggests the beauty of the
Keats’ * A thing of beauty is a joy fof

wwm_. In the last line there is the monotony in the rhythm with which he em-
phasizes the unhopeful and dreary nature of our hopes.

One or two final points :
> young years, and these awa

D1 comments on ** The orderly development of the feeling.” vouth were the days of our glorv.’ .

D2. The poetis mwmowzﬁmq in the grip of grief for the dead child. He is overcome young body. Itisalmosta stone’s throw from
by 1t, still there is neat order in all that he has to say. ever.’

] M..J. | Right through the poem one finds that there is a kind of firmness of feeling. There are much worse cases, candidates who cannot write m_um:mw at all.
?oﬁww_bm me. vague. He does not lose himself in his sorrow or give himself up to rampant The inability to understand and use language goes commonly with general
eMmMocionalism. | v : . . . -0 ML i T
N . . _ | | inexperience ot life, a blunt intelligence and deficient sensibility, of which the
NO question was mmw& specifically on the Tone, but these, and other inability to respond to literature is only a symptom. Here are young people

candidates, noted how well the dramatic situation is put, and the attitude who _mmw even a minimal knowledge of their environment. How else 1s one to

and mood of the poet. account for the nonsense in their interpretation ot the simple situation implied

| TI'he mam success of the poem is in the Tone—the poet is able to place in ‘last duty ’?
himself in the situation of the pathos of the death of the child whom he loved Fa. HEE poet gives a very pathetic account of what the child would have been
and yet able to detach himself from it and perform the last duties. There is if he grew up into manhood . .. The poet may have been one of the woﬂmwmwwmam
a m@ﬂm@&ﬂ% QO@sz% 1in the attitude—the wgwﬁﬂmm to mwdo way to the (sic,— @m:daﬁ..ﬁ..m 27 mw :M.,me%m.!ﬁ ,MM ﬂmﬁm__mwwosﬂﬁouﬂmw MMMM d@omﬂmwﬂ the EmHM Mzhwwmm HWWM
mmbﬁBwBﬁmﬁrJﬂ of moaning for the loss of the loved object is there, and at the WMMMMMMMWNM#MUOW_MMWMWmcgwmwﬁm mﬂw nromw,_mmmnm respond to his thoughts ... Having
same time there 1s a fine, grave restraint with which the poet sees this (‘fancy taken the coffin to the burial grounds he lays it down, for the child to rest in peace in
fond,” and stanzas 4 and 6 BHQOCEE%V. It is WQDQ ﬁ@dmﬂmm* The poet gets his last little bed which is the cofin (grave) ... lThe wwwﬁ COmes E the ooﬁo_zm_ou that
his attitude across in the rhythm of the stanzas, there is a good balance between when everything fails us, we will comfort ourselves saying that & little thing done well

) is w 'hi t thing done hopelessly .
the tendencv to moan and quiet s n is worth while than a grea |
Y q tatement. E3. TFrom the 3rd stanza one can asSullle that here the poet 1s

@H_@@ﬁﬁmwm a person whose task it 1s to bury dead bodies.

the grave digger

The extracts quoted, from the answers it is true of quite a large number
of candidates, give a fairly complete picture of the kind of success this poem The inability to understand the ordinary prose sense of words is naturally

achieves. No candidate could reasonably be expected to notice wdmaﬁgb@ accompanied by literalism :

but a fair number were able to read the poem responsively and to glven an E4. Cold no doubt, but why stark and bare ? except if unclothed, which 1s an

intelligent analysis of it. | unsupported view . . . ~ The stanza (2) shows the poet’s incapacity to understand the
true significance of death. ‘The cry “alas !’ shows it. The theme, of the whole poem

Those who could make nothing of the poem were the hopelessly unintelli- seems ' We look before and after And pine for what 1s not..
gent, and the inarticulate. It is useless asking a person who cannot under- Occasionally one meets in an intelligent candidate the kind of literal mind

stand and use a language to read poetry written in it. Between these hopeless which is not suggestible to the effects of poetry, it turns all to prose :
cases and the good readers, there were candidates who exhibited defects of _ Fi. The use of ‘ stark ’ is brilliant, and brings in its train all the sti

=

ness, the

various kinds. The most mbboulﬂm were the ‘ clever ’ and ° Wﬁoﬁmﬁm ’ J\ﬁmw The last verse shows that the boy is just dead,

those with just enough ability to be corrupted by a smattering of critical theory.
They suspect the presence of ‘stock-responses’, insincerity’, and ‘senti-
mentality * everywhere, and are much too clever to be caught out. Then there
were those for whom no amount of critical training can do much— he merely
dull. ‘ Practical Criticism’ becomes in their- hands a kind of abracadabra:
‘T here were the lazy readers who could not be bothered to make the effort of

20

@mooalmezw.mawm&m%a&.&@.qam&anaaﬁmm. ..“
that the bodv is not in ‘ the advanced state of decomposiiion that one reads about SO

often in the newspaper descriptions of dead bodies . The ‘ disposing ,. of the _r_mb&m
Seross the chest is the conventional attitude in which a corpse is loweved into the grave.
The word ‘ firm ’ 1s used in the sense of being deathly stiff, unvyielding, due to the coagu-
lation of the blood after death. - -

He takes the words piece-meal, turns the poem into prose, and finds ;mrm
| | | are no exquisite turns of phrase, no effective

result *“ very mediocre.”” ** There
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manipulation ﬁ.; detail, only the mere setting down of observations on the body
of a dead child and the consequent regret which, everybody knows, will

obviously follow :”’

Here is the reader who adds out of his imagination and invents a poem of

his own :

Gi. It was sad to look at the child’s head. full of golden curls and a fine broad

forehead . . .

This candidate is also susceptible to the imaginary effects of sounds :

The "1’ soundsin ‘ last ’ and  little ’ are weak and they remind us of the weakness

of a small child.

Another candidate found in the l-sounds of the last stanza ‘“ a strong

suggestions of loneliness.”’

The technical critics were, however, few, and, happily, this type of note

was exceptional :

The rhyme scheme is a, b, b, a and the 3rd line is shorter than their predecessors,

and 1s followed by a long line. Rh
. ythm here has greatly helped the poet t !
smoothly condole, and thus make the meaning vivid. : ' emphasize

) HTSW examples of “ superior,” slashing criticism have already been given ;
cre 1s a little more from H3, who takes the poem apart and condemns it piece-

meal, without regard to the relation of the elements to one another and to the
total organization of the poem.

| I 3. - With promise of strength and manhood full and fair.’
This is a grandiose platitude in the best tradition of the Daily News Blue Page. The
contrasting sentiment expressed towards the end of the first stanza is equally Mm“ozozm.
" The bloom and the charm of life doth awhile remain on thee.’ - |
The unfortunate bard seems to be labouring under the delusion that the use of words

I have tried to show that ‘ the poet’s meaning ’ is here nothing but a mass of

mobd@sﬁoﬂ&_ﬁ% and .ﬂuﬁwm:mm& personal regret. The question of ‘stressing and support-
Ing the poet’s meaning ’ does not, therefore, seem relevant here, for conventionalit
of sense usually mmﬁmm& with it an emptiness of rhythm. The Hw%mwﬁ here 1s as Umﬁmw
Mm the content, if one can split them in that arbitrary fashion. (Excactly what he
oes). .. The verse with its 2 short lines (evidence of careless reading) sandwiched in

between 2 long ones is in no wayv i
. y Integrally connected to the sens
at all in reinforcing it. | @ and docs nothelp

.Emam are, finally, two quotations from candidates who have been fed on
a diet of critical theory ; they have the technical jargon pat :

,,E\.T A careful m..mm_%mwm of the poem reveals the unrealized vesponse he tries to
convey . . . these feelings and ideas bear no touch of freshness ov particularity . . . they
are stock responses to an event of this nature . .. This sentimentality . .. His use of

m m . et i mmﬁﬁmunuu nﬁmwﬁuw ¥ mﬁﬂ\mmwm Mmﬂﬁ.ﬂw ﬁ.ﬁ.%wﬁwmw‘wmmﬂ nﬁﬂmﬁﬂw YW 1 W

m.u. In .Zu_@ _n_mmﬂ 2 stanzas the writer attempts to be ° poetic * and the result is
Hﬂm.lwa:s ..mmx&ﬁmxﬂa?@.. The poet’s fanciful thoughts concerning the grasp of the
child are incongruous ﬁ:&%m powerful charge of sorvow that we would expect in this kind
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of poem. . . . Although the poet’s experience may have been valuabie in itself yet
he has not succeeded in communicating it. The chief defect of the poem is the rigidity
of the metre, the close atiention given to vhyme at the expense of meaning . .. Death is
so real in human life that any attempt to be ‘ poetic * about it inevitably results in

semtimentality.
Candidates who write like this have been led to believe that poems fall

into well-defined classes, and that when you have spotted the class (Poems on
Death for instance), you can apply to the particular example your model

critique.
The Prose Passage.

Candidates were asked to “ read carefully through the tfollowing passage

and then attempt the question . below :—"

The door of the cavern was big enough to roll a hogshead in and on one side of the
door the floor stuck out a little big and was flat and a good place to build a fire on. 50
we built it there and cooked dinner. )

We spread the blankets inside for a carpet, and eat our dinner in there. We put
all the other things handy at the back of the cavern. Pretty soon it darkened up and
begun to thunder and lighten ; so the birds was right about it. Directly it begun to
rain, and it rained like all fury, too, and I never see the wind blow so. It was one ot
these regular summer storms. It would get so dark that it looked all blue-black out-
side, and lovely ; and the rain would thrash along by so thick that the trees off a little
ways looked dim and spider-webby ; and here would come a blast of wind that would
bend the trees down and turn up the pale underside of the leaves ; and then a perfect
ripper of a gust would follow along and set the branches to tossing their arms as if they
was just wild ; and next, when it was just about the bluest and blackest—ist ! it was
as bright as glory and you’d have a little glimpse of tree tops a-plunging about, away
oft yonder in the storm, hundreds of yards further than you could see before ; dark as
sin again in a second, and now you’d hear the thunder leg go with an awful crash and
then go rumbling, grumbling, tumbling down the sky towards the under side of the
world, like rolling empty barrels down stairs, where it’s long stairs and they bounce

a good deal, you know.

“ Jim, this is nice,” I says. ‘1 wouldn’t want to be nowhere else but here. Fass
me along another hunk of fish and some hot corn-bread.’

(a} What is this writer’s intention /

(b) What methods does he use in carrying out his intention °

(¢) Would you call this a successful piece of writing ? Give reasons for your

answer, |
(d) What kind of book does this extract come from ?

From a close examination of the passage one could infer that it is probably
an extract from a work of fiction (a story of adventure perhaps) ; it tells how two
persons have made themselves at home in a cavern—they are probably out on
a picnic or an adventure, they are obviously enjoying themselves. The speaker
uses the natural colloquial idiom of a person who hasn’t had much schooling,
if any at all. Presently there comes on a terrific thunder-storm. From the
warm shelter of the cave the course of the furious storm outside is followed with
enjoyment. The snugness of the dry cave in which they have built a fire, spread
their blankets, and are enjoying their dinner of cornbread and fish, makes the
storm seem all the more violent by contrast, just as the fury of the storm makes

the cave all the more cosy and delightful.
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One would expect, in a good answer, a grasp of the following points :—

(1) The dramatic situation.

(i) The contrast between the snugness of the cave and the fury of the
storm.

(111) The attitude and state ot mind of the speaker.
(1v) The vividness of the description of the storm. .
(v) The appropriateness of the language to the speaker.

It 1s too much to expect that any one candidate could grasp all these points ;
but good readers see quite a lot.

(X1, X2, X3, etc. are used to distinguish between different candidates
from whose answers good comments are quoted. If a misreading or incorrect
judgment is quoted from one of them, a small (x) is added to the identifying
letter and numeral, thus: Xi(x), X2(x), etc. Z1, Z2, Z3, etc., are bad or
weak candidates whose answers illustrate various types of error).

(1) Here are fairly good accounts of the dramatic situation :

XI. The writer’s intention here 1s to describe to us a storm—rather a summer-
storm, which he, as I think, has done quite satisfactorily. The storm is better described

because he has brought in two characters who have come to face the storm when they
have come out for a picnic.

X2. The writer’s intcntion is to give a vivid description of a storm as seen and
felt by a common uneducated man, who though unschooled expresses himself in con-
cretc images. It is possible that the writer’s intention is to show the great depth of

feeling in the common working man. (The irrelevant *‘ possibility ’ is due to
the reading of Steinbeck, Farrell, etc.)

X 3. He gets one of the characters themselves to relate it 1in his own words, which
gives 1t the freshness of the just-happened, and the feeling of adventure.

X4. The writer’s intention is to describe in the language of a rather 1illiterate
man, a summer storm. In his description he wants to bring out the effects of the rain,

the thunder, and the lightning, and make his description so realistic that the reader
can plcture it.

X5. The writer’s aim in this passage seems to be to convey the sensc of satis-
faction and security which a certain /ype of individual enjoys ‘ out in the wide open
spaces.” . .. The writer wishes to describe a certain class of individual. He-can doso
directly, by means of dialogue, and 1ndirectly, through the attitude to the situation.
In the present instance he avails himself of both methods. The dialogue makes it
quite clear that the individual to whom we are introduced is ‘ no gentleman.” * Pretty
soon, 1t darkened up . .."”" The dialect . . . 1s that of a semi-literate adult, ... I do
not think it can be an educated picknicker or a schoolbov, since the turns of phrase seem
to be those of one who is in constant contact with the out-of-doors, while at the same
time they are too mature for the lips of a schoolboy... To give an impression

of realism, the writer uses imagery and phraseology which would come most readily
to the type of individual whom he describes.

(1) On the contrast :

X6. The writer of this passage is trying to convey a feeling of cosiness and com-
fort and self-satisfaction, which he experiences in spite of the thunder-storm outside,
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_ Amd,mu good readers, who made other points well, identified the speaker
with the writer. There are other examples below.)

X~. The writer's purpose is to praise the open-air life. This is conveyed 1n

* Jim this is nice . . . Outside there is a storm raging and inside there wm.mmozﬁ#% m.:&.
comfort. From the comparative safety and comfort inside vou can enjoy the view
of the storm raging outside, with the knowledge that it will not hurt you.

X8. It is a very vivid description of a terrific storm, with lightning and thunder

and trees crashing round about and so on. But in violent contrast ﬁ#r the noise and
turbulence of the storm outside is the quiet complacency of the folk inside.

The following is the best account of this contrast:

Xg. The writer’s intention is to convey to his readers the contrast between the

outside of the cavern and the instde—the storm raging outside and the mesﬁﬂ o.m :“
and then in contrast the perfect shelter and cosiness of the cavern . .. Jim, this 1s
nice, I savs ' is very ordinary and gives us a sense of the security within the cavern . .
From all the noise of the thunder and rain it 1s the sudden change to the peaceful at-
mosphere inside the cavern, where there is a fire blazing and the people are perfectly
dry, that is most forceful in marking the contrast the writer is trying to show.

(iii} On the attitude and state of mind of the speaker :

w10. The intention of the writer here is to present a picture of the storm that

arose in the place wherc he camped. Storms are usually associated with m_oma but
here the writer does not want to create such an impression. He says ° 1 wouldn’'t want
to be nowhere else but here.” But even before he says this we are given a sense of the

writer’s exhilaration at the storm by the description . . . The mﬁ#zmw of exhilaration
is well brought out by the last sentence where he asks Jim to ‘ pass him another hunk

of fish and some hot corn-bread.’ |
<r1. Thunder and lightning is not meant to awe, just to delight.

w12 In order to explain the terribleness of the storm that Uﬁorm out, wm&nﬁ:mn
it was pleasing to him, while saying that it is ‘ dark ’ and ‘ blueblack,’” he adds * and

lovely.’ | R
X13. The word ‘lovely’ immediately after ‘ blue-black,” is strange, yet it brings
out the attitude of those within the cavern to the storm and nature 1n general.

(iv) The vividness of the description of the storm :

X4. The word pictures are very realistic. We see the rain thrashing along, and
then. the interlude, as it were, of a bright flash ot :m.?ﬁ::mu and once more SE. blue-
tlack of the storm, while the thunder would go rattling.

X5, ‘“ And the rain would thrash along so thick ﬁr_ﬁm Em trees off a little ways
looked dim and spider-webby ~~—where the feel of the rain 1s brought home to the
reader by the onomatopoeic quality of ** thrash . . .sO thick ... and the single wa_moﬁdm
spiderwebby effectively conveys the misty haziness of trees seen through rain.

X14. Itis clear that the writer has closely ovm_m?m& nature during the thunder-
storm or else he would not speak of it in such detail . . . m%m&mwl@mgw : the ioﬂ-omﬁ..
bination is so apt ! ‘ turn up the pale under side of the leaves.’” Then the fact ﬁ. it being
darkest just before the flash ‘of lightning, and the mﬂﬁ&@ﬂ wﬁﬁm@wmﬁ of seeing aﬂmwm
‘ hundreds of yards further than you could see before '—it being ‘ blue-black —1ihe

descriptive detail 1s very appropriate.

Xr15. It is said that some birds can sense ..wﬁm approach of a Fﬁu&wﬁﬁgam
Having observed the movements of the birds he ﬁa;.@m about #. The ..m:.m_oﬁ H.mwn mm”
the wind coming at the same time again tends to give a .ﬁwawﬁmﬂ atmosphere o& N
picture. * All blue-black outside.” He describes with precision the mmmon_ of very .WM ¢
clouds. ‘ And the rain would thrash along . .. dim and spider-webby.” This g1V
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us the most concrete picture of the thunderstorm, ‘ thrash L, CthickR’, ‘dim ¢ spider-
webby " are well chosen words ,which communicate the exact picture. ° And turn up

the pale underside of the leaves” The writer seems to be a keen observer. He des-

cribes the leaves when ruffled and blown by the wind.

X16. The picture of the gust of wind turning up the pale underside of the leaves
1s one that is true to the eye, and the perfect ripper of a gust * is just as a, schoolboy

would phrase it. Tossing their arms as if they were just wild . .. helps us to imagine
the fury of the storm.

X17. The epithet blue-black is about the best word he could have used to describe
the peculiar colour of the sky just before a, heavy shower of rain ... The thick volume

of the shower is conveyed Dy the description of the trees which looked frail and
insignificant, ‘ spider-webby, as he says.

X18. The dim vague outlines of the trees in the distance is described as spider-
webby, a very suitable adjective.

X17. ...and then the sudden flash of lightning, startling them with its dazzling

brightness as it comes unexpectedly stabbing the darkness, as is suggested by the use
of the single expressive onomatopoeic sound ¢ fst !’

(Not, of course, onomatopoeia which can strictly be used only of words
which denote special sounds ; here the ejaculation suggests the suddenness
and rapidity of the flash—as this candidate very well describes it)

X19. ‘... would bend the trees down and turn up the pale underside of the

leaves . . ."—bend strikes as possessing a tremendous physical force, and ‘ furn up . . .
i1s extremely vivid.

Xz20. To qualify the thunder he uses a homely simile which clarifies the idea,
instantly. This colloquial language also suits descriptive passages. The fury of the

storm 1s successfully described because of the harsh suggestive words used—* vipper
of a gust,” ‘ blast’, “ cvash’, * thrash ' etc.

X21. Apart from his utilization of the powers of contrast the writer uses several
other means to carry out his intention. For instance, he uses words which in their
very commonplaceness help to suggest the force of the storm and the cavern-dwellers
appreciation of it. Ripper with its slangy effect and connotation is Very expressive
in describing a gust of wind because it can also mean ripping up the trees with its
torce . .. The writer’s choice of words for their sound . .. For instance his descrip-
tion of the thunder. (Adds, unfortunately, ‘* Here the rolling of ‘r’ conveys the
groaning of the thunder with graphic exactitude.’ !)

Ma . . . hi1s most effective &mmomwﬁoz of the thunder which goes ;x“&wmx%_
grumbling, tumbling down the sky * like ‘ volling empty barvels down the starrs.,” This

last sentence also shows us how long the peal of thunder must have lasted for the
sentence is long and breathless-sounding.

X22. ‘You'd hear the thundey leg go . .." 1In this line one is able to hear the
far-off sound of thunder . . . and the sound drifting away to the distance.
X17. “The thunder leg go . . " with its suggestion of heaviness and clumsiness,

goes—crash and then goes rumbling, grumbling, tumbling down the sky towards the
under side of the world.” This last sentence is very vivid for it gives correctly the
ldea of the sudden crash of the thunder and then the gradualdiminuendo of the awful
m..umm& (the rumbling, grumbling, tumbling) as it fades into the distance ; and in con-
tinuation of suggesting the prolonged length of the sound he adds—like volling . . .’
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Here is an example of good analysis followed by condemnation on the

ground that the language is ungrammatical, the construction of sentences poor,

etc:

X23(x). He says "1t rained like all fury.” The word fury shows .voﬂ. hard 1t
rained, as though the rain was in a rage or passion. The &ﬁ#ﬂm.mm o:wm_mw 1s shown
‘beautifully by the word * blue-black.” . .. One can picture the Tain falling in torrents
so that the trees looked dim because the rain was like a veil Eg.nr made the picture
misty and dim. (And so on, making good points, to the conclusion :) By the use of
appropriate similes and words to bring out sights and mﬂssmm,ﬁrmﬁ occurin a storm, the
writer is able to place betore our eyes a real and beautiful picture of a rainy day, and
we can almost hear the rumbling of the thunder as it crashes by.

Then follows the startling statement: <‘This plece cannot be called a
successful piece of writing. « The picture 1s drawn very vividly before our
eyes ... Words are used which help in conveying the picture to us. But the
language could have been better. The grammar is faulty.” Andsoon. There
are many such. It is the old error that literature is fine writing. One of the
candidates says ‘ It has nothing noble about it '—for him literature 1s ‘ fine
thoughts in fine language.” Another says: ‘ This piece of writing 1s mmoommﬂi
so far as it presents to us a clear picture of the intended storm. But as a piece
of literature i1t has no claim at all.” One more quotation, from a candidate who
has praised the description of the storm, and made other good points :—

X1(x). I would not call this such a successtul mmm.o.w of ”Eiﬂum. | No doubt it is
successfulirom the point of view of its description which 1s quite realistic, but asa work
of art it has not much traits by which we could class it as a work of art. Itis a mere

description which any one of us with a bit of practice could do . .. There mwos,ﬂ be
other qualities [not specified] which go to make it a really successful piece of writing.

(v) The appropriateness of the language to the speaker :

X17. Thistssupposed to be the description of a person ,Ew&m not much qugm:mwﬁ%
with literature, but with a fertile imagination, who can use ordinary everyday things
to suggest comparisons with sounds and sights of natural phencmena.

X 4. He portraysthe uneducated man well by his use of ?E?.% English, m.wﬁmﬁ.m.:%
where tenses are concerned, and by his use of crude though genuine expressions, :Ww
‘it rained like all fury’, and ejaculations like “fst!” . . . In depicting an unlearned
man’s narration, the style of expression has to be simple, and here 1t 1s so. The
ideas are expressed as they are felt. The sentences are all short mﬁ& not in the least
complicated, [this is really so, the one long sentence is broken up into a number of
short ones] and the similes are very homely ones.

X21. Has an interesting note on the long sentence ‘with its frequent
colons and semi-colons’;

Just as the storm 1s continual the idea expressed 1n the sentence 1is oOﬂ.Enrm.r
it is not broken up by full stops. . The short pauses eftected UM .ﬁrm mo.HnEm gives
breathing space for the reader’s mind to adjust itself before receiving a view of still

another aspect of the storm.

X9. The language used creates the right atmosphere.

X3. What is most noticeable is the speaking voice rather than the written word.
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] t - | . .
s 1o stane Denls o thunder compared o roling empty barrel down staes, whs ©* Another writes in the same tonc. _
m .ﬁ Y 5 s elicctive not only on mooozbﬁ of the 7Z3. A dark cloud has settled on the picnicers and they want us too to feel the
intrinsic aptness of the image . . . but also in that it is the kind of simile that would have ) 5 P | ; . st
. | N y -+ same. But why should we ? There 1s absolutely no necessity when we are enjoying
occurred easlly to the mwg_,;rga set forth. Under side of the world ’ is another i
example of this " unlearned aptness ’ of imagery ; and so is *“ dark in.’ - the pink of E‘mm‘*r@a (not at present anyway). 1 am merely sorry that the picnicers
| | 5E1Y ati as sim. " were disturbed by the storm but if thev did not feel it much disturbing, Well then !
vmmh? The writing 15 successful because the writer has been able to convey the it rouses little feeling within me. There are no feeling tones in the lines, the words are
scene vividly and at the same time to infuse it with the si:ﬁm_ feelings of the person . . -just thrown on the paper—sprawling in all directions . . . (d) Why need the question
concerned. . - be asked ?  Most probably a page from some hay penny, tup penny novel. If 1t 1s
: . . otherwise well I am gone bughouse !'!! (Yankee !} Tell that to the Yanks, or better
Most of the candidates whose answers were satisfactory agreed that the _ the Horse Marines. 5 °
passage was probably from a book of travel or adventure. FE.g., ‘ It is probably  The unintelligent literalist :
from some adventure tale or school-boy story.” Many compared it with the . Z4. He says that it was dark and then he says it was ** all blue-black outside and
work of mmbﬁuﬁ Wmﬂmﬂﬁﬂﬂo and others * books meant for dmmOHOSm young @moﬁﬁm. _ lovely.” It can’t be dark and blue-black at the same time and lovely too. |
“A modern American adventure novel.” ‘ This kind of extract comes {rom | Z5. ‘“Dark as sin "’ reveals his 1ignorance of God and sin, because he believes sin

is an object black in colour,

The romancer, whose imagination needs but the smallest stimulus :
Z6. The writer’s intention has been to portray the feelings of a girl watching a

books like Martin Rattler, Masterman Ready and the like.” * This seems to
be an extract from a school-boy adventure story.” * This extract is taken from

the kind of book that deals with adventure, as is evident from the references . .
to the cave and the 1 0g heads ’ thunderstorm from a cavern, with a boy. He has attempted to give the reader an
Ve, dll 1wssheads. intimate picture of the girl’s mind and her exact attitude towards the violence of nature.

The unsatisfactory and bad answers divide themselves on the same lines - He knows, and she knows, that there 15 someone to protect her and therefore she can

th the DO indulge in a bit of fanciful thinking. It is the sort of picture an uneducated girl would

as those on the poem. conjure up, when, secure in the cave, she was drawn towards her male companion and

finds that the attraction is mutual.
ﬁ._m hopeless cases—those who have neither brains nor language, and those

who can express themselves but write nonsense :

Here 1s the ® superior ° person but not endowed with much intelligence :

Zi. If one were to grasp the main idea of a fire, and blankets, dinner and wine,
and the rain and thunder outside one would say it was good. But then those are only

the outlines. A closer examination would soon reveal its fatal weakness—the lack of Z7. The writer’s intention : He wants to reveal roﬁ interesting, how worthy
orderly continuity and a disjointed description. He starts with ¢ The door of the | of study changes in weather, storms, rain, in short all natural phenomena are.
r . h to roll ] ) . it 1 | e : &
owemﬁ:ﬁﬁmm big enough to roll a hogs-head in . but leaving the hogshead as it is he 78 ﬁmmmﬁ&m it as a dinner table yarn: ‘pass the fish.
goes off at a tangent talking of the floor mﬂnfsm out and being large and flat enough : . : :
to build a fire on. Curiosity would make one wonder what Wmmwwsmm to the hogshead, : Hs. this case the writer SECIIS to be H._mﬁmﬁ.nm ﬁﬁﬂm to moE@UomHh most @H.ovman at
their dinner-table, anyway he is narrating this incident at meal time for the listener

Then he cooks dinner but forgets all about it till he has observed in detail the whole

landscape. So now, he has cooked dinner, spread the blankets, noticed the thunder 1s asking the narrator to pass along another hunk of fish .

His intention is to remain in the cavern and he writes asking for some pro-

and lightning—incidentally the birds was right about it—({other sarcastic references Z9. |
to the mﬂm_ﬁﬂmi. .. then he wants anothier hunk of fish ... How in the world, without visions of cornbread and some fish. He probably wants permission to stay at the
eating anything at all, he should want another hunk of fish . . ., would T think give - cavern. He writes to Jim describing the place and its situation and condition.
sufficient cause for mental indigestion to any rational man . . . | Z1o. Then a slight breeze blows. ‘A perfect ripper of a gust’ suggests this
This tvpe of passage can only occur either in the ‘ cow-country ’ novels or in wonderfully. (Is the clue provided by the candidate who read " ripper * as * ripple '?)
novels abundantly available on i.:w l'u-penny— Thru-penny * market. Zit. ..,then the wind, then the storm, then blasted winds and at last rippers of
| gust.

A variety of the ‘superior’ person is the facetious, whose tone is as
obnoxious and ability considerably less. They are, fortunately, a very small
group and one which deserves some sympathy, since there is evidence that
“they have caught their tone from a teacher who has confounded facetiousness

Many of those who could scarcely write English condemned the passage
as very poor writing. Some attempted to correct all the mistakes in grammar,

others suggested improvements.
Z12. Judged by the canons of traditional ‘ good English’ set by the king’s

I. . : :
with humou | - grammarians, this cockney attempt would be delegated to the waste paper basket.
Z2z. ‘The writer is excited about the storm, and makes m= laugh (to myself of Z13.. (Who gives a careful account of all the grammatical and other errors with
course). I canimagine a more terrible storm menﬁvm& 1n ° Return of She '—a Tibetan corrections) : The adjective of ‘ web ’ is not webby but weblike.
storm gmﬁ. mﬂnﬁo gets excited about . .. He is not serious, like the writer describing | N_H The pi | £ : ¢ ful Tt has too m detail
the storm 1n 1cy Tibet. He has therefore noticed the ‘ pale undersides’ of the leaves. + PIECE OL PLose 15 Dot & vety Successiut one. as 190 fany detatls
and the reader generally finds that his intelligence is being insulted.

We do not feel 1its danger, but enjoy it .and say with the writer ‘' This is nice. I
wouldn’t Emﬁ to be anywhere else but rﬁ.m Pass the fish.”” (Not available till T go

home).

NHerm%.ﬁme mrmxﬂ. Em. nmﬂman ﬂEoUwﬂoUmE%Hmm ﬁmﬂwabmow.%pumm&eo
have a door and floor.. |
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{

216. Like several others read
possibly explain this) : | |
The mention of the caravan brings to one’s mind immediately the ﬁowm?:#% of

cavern’ as ‘caravan’ (a psychologist could

their being of gipsy origin. The mention of the oracle that the birds gave about the

bad weather forecast confirms this . .. The picture is one of two old people, Jim and

his companion, who strike upon a deserted caravan in the course of their wanderings.

Z17. ‘The writer’s intention is firstly to give a detailed description of the caravan
and their trip . . . The gypsies inside the caravan were quite happy and contented

while the storm, lightning and thunder were going on outside . . . The writer shows
clearly that the gypsies loved their caravan so much that they did not want to live

anywhere else but inside their own caravan. ‘ Jim, this is nice . . .” The English in
this passage is awfully poor . . . The matter in this piece of writing is good, but the

language is simply awfull—almost sounds like Cockney English . . . numerous gramma-
tical mistakes . . . Every sentence almost is wrong English. More-over the writer

has used many ° colloquel ' words . .. The punctuation too is very poor.

He concludes that * this extract must have been taken from a local journal.’

T'hese candidates would probably have done quite well at something else ;
they are certainly unsuited to a literary education and English literature is
something they will never make contact with. It is not merely that they are
weak in English ; they have not the kind of ability appropriate to University

studies. . N . N

[t may seem surprising to one who does not know the conditions in Ceylon

that Fnglish could do all that has been claimed for itin this article. But English

occupies an extraordinary position in Ceylon, for, though it is the home language
ot a very small minority, it is the medium of instruction in those schools to
which the intelligentsia and all others who could afford it have hitherto sent
therr children. TItis also the language of society, of business, of administration,
and of the newspapers, journals and books read by people educated in English—
a small but powerful minority.

But what has been said of English applies to any language which has
become the medium of civilized intercourse. My intention has been to show
that skill in the use of language is one of the basic skills on which civilization
depends and that it must be an important part of the business of education
to teach this skill. As words are so important a part of everyday living, and
so powerful a means of controlling and influencing behaviour, it follows that
there is a direct relation between the control of language and the capacity to
live intelligently. Language is a tool and can be wielded like a sledge-hammer
or like a stiletto. ‘The way in which it is used tells us a great deal about the
personality and motives of the user—his character, intelligence and sensibility.
A blunt intelligence, and rough and ready responses to life are the usual ac-
companiments of the crude handling of language. One’s mind is in the state

of one’s speech.

- An accurate knowledge of the use of words is a means of &ml@?m-oﬂ.@_m
experiences ; it 1s also the beginning of literary discrimination. The study of
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Literature includes a great deal—background information about books and

Nﬁnﬁmmm_ literary, historical and linguistic studies, and oa_ﬁom_ theory. . WE”_ mp_w
¢his is instrumental ; these are aids to the zs&mﬂmgﬂaﬁm of mwﬁmmﬁ works o
literary art. In the critical judgment of Emﬁ.mﬁ.ﬁm practical wﬁﬁoﬁma r_m.m.mb
obvious priority and key importance. It provides the Hnwmﬂﬁm .%E. dealing
with literature. But that is not all. It has great ﬁ.mqm-:#mﬁma% _Ewoﬁmbmm
as developing an indispensable skill. It is possible to .@.ﬁw up something om. ﬁ.r_m
skill casually, and most of us, according to our abilities and opportunities,

become more or less skilful in the technique of language. But that mm.,... not good
It is a basic skill which must be taught with a full consciousness of

enough.
its importance.

The English syllabus for the H.S.C. and University Intrance .mgwrmmmmmm
the key importance of the training of reading capacity. The analysis of typical
answers to two questions in the General English paper set in December, 1946,
reveals examples of inability to read, and I have tried to name causes, but what
is most strikingly illustrated is how much can be accomplished by good teachers
and FSEMQ# students at the H.S.C. and University Entrance level.

H. A. PASSE.



